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Foreword 

 

Knowledge-based, competitive economies rely on a trained workforce 

capable of adapting to social change and the new challenges of the labour 

market. Hungary is characterised by a low level of employment and equally 

low social cohesion; inclusion in the labour market is poor when compared to 

other European countries, therefore, it is of key importance to promote 

participation in programmes of life-long learning. 

Research into life-long learning as well as analyses of policy applied to the 

field both highlight the fact that academic qualification and training has a 

major role in social mobility and the balancing of equal opportunities. Our 

everyday life regularly presents us with changes that necessitate the 

individualôs continuous learning; therefore, it is especially important to ensure 

that the supply of opportunities to learn should keep up with the increasing 

demand for learning. In addition to formal learning activities, non-formal as 

well as informal learning, that is, activities connected to everyday situations, 

are more and more emphatic. It is inexorable, therefore, to focus on the field 

of non-formal learning, as this way of acquiring knowledge significantly 

contributes to adultsô successful entry into the labour market, their success in 

life and the improvement of their quality of life. 

Non-formal learning includes various different adult learning activities, e.g. 

trainings providing vocational qualifications as well as general-purpose ones. 

These can be carried out in the workplace, adult educational institutions but 

also cultural institutions, and include learning via a cultural field such as art, 

music, media and sports. Community learning, NGOs and their networks, 

partnerships and the cooperation of institutions and NGOs are also important 

aspects. 

The right to education is specified as a basic right in the Hungarian and 

international legal environment. By studying, comparing and reviewing 

international good practices, the project wishes to contribute to the 

accumulation of successful examples that ensure the access of different 

social groups to learning. We strove to create a learning-based project 
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focussing on adult learning, labour market integration, municipal 

development and community development which promotes social inclusion. 

One of the priorities of the project was to explore, study and systemise, with 

the help of cooperating partners, those methods, procedures and good 

practices that illustrate the role of adult education and adult learning in 

promoting social inclusion. We have taken into account the procedures and 

methods that can be utilised generally, irrespective of individual geographical 

regions. We have determined a relatively uniform set of criteria to gain an 

overview of and discover the characteristics of successful programmes. The 

criteria were as follows: 

Á The areas impacted by the good practice. The good practice 

contributes to the development and inclusion of a part of settlement, a 

settlement, a region; it can promote the transformation of a smaller or 

bigger community. It involves peer learning and knowledge transfer 

(learning communities). There is some community-based and 

cooperation-based or social innovation included (social innovation: a 

new social activity that targets the solution of a problem while creating 

new social conduct and attitudes ï key words: novelty; cooperation 

which changes the individual; social utilisation). 

Á Organisations, persons and the greater environment that the good 

practice concerns. 

Á Parties of interest in the good practice, its participants, cooperating 

partners, users, supporters, decision-makers, who have a role in the 

process. 

Á Objectives and activities involved in the good practice. 

Á Field(s) influenced by the good practice. The formal scene, primarily 

public education and higher education. Non-formal scenes of learning: 

various adult education activities, e.g. different vocational and general 

trainings. These may appear in the workplace, adult education 

institutions, but also in cultural institutions. Cultural learning in the 

broad sense, including arts, music, media, sports. Community learning: 

NGOs and their networks and partnerships. 
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Á Regional scope of the good practice. The geographical regions 

impacted by the good practice: part of settlement, settlement, network 

of settlements, township, county, regional, nationwide. 

Á Conditions of the good practice (human, financial, technological). 

Á Results, short-, medium- and long-term effects of the good practice. 

Á Sustainability of the good practice. 

Á Adaptability of the good practice. 

 

The volume describes the good practices investigated. We attempted to 

provide a thematic grouping of the programmes. The first section of the 

volume includes settlement-based analyses which describe development 

initiatives that have had an impact on an individual settlement in the 

framework of complex approaches. The second section contains case studies 

of initiatives related to individual organisations and circles of organisations. 

Learning about these cases may be useful for several target groups: primarily 

professionals involved with organisations promoting adult learning, inclusion 

and skills development. As the scenes of these programmes are manifold ï 

carrying out activities in the workplace, adult educational institutions as well 

as cultural and social institutions (of public culture, public collections and 

other types) or the networks of these ï, it can assist any professionals of 

organisations operating in these fields. On the other hand, it may contribute 

to the learning of professionals of municipal development and decision-

makers involved in human resources development in their own region: those 

that, studying the good practices described by the project, can have a positive 

impact on the creation and support of such projects in their region. Thirdly, 

the book can prove of use to the participants of trainings on community 

development and adult learning, and, finally, to those competent researchers 

that investigate the specific field of non-formal and informal learning. 

Fundamentally our project may become useful to all professionals who are 

dedicated to the social inclusion of adults, the human development of their 

region and communal activities. 
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I. SETTLEMENT-BASED ANALYSES 

AND GOOD PRACTICES 
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Anita HegedŤs 

 

The role of cultural and community learning in the 

development of the Mak· township: Cultural and 

community learning in Fºlde§k 

 

 

Introduction 

Cultural and community learning have utter significance in the case of specific 

Districts and settlements. The goal of our study is to explore the role of 

community and cultural learning in overcoming disadvantages in the Mak· 

District. We seek opportunities of breakout from the disadvantaged position 

of the Mak· District as well as the town and the community, from the aspects 

of both cultural and community learning.  

In our study we use quantitative and qualitative methods as well. On the one 

hand, we carry out the secondary analysis of two databases: data from the 

TEIR database and the research entitled Learning Regions in Hungary 

(LeaRn). Multiple articles were published concerning the LeaRn database 

from different kinds of perspectives: the fundamental aspect and contents of 

the LeaRn Index; sports, studentôs achievements, etc. (Benke et al., 2018; 

M§rkus & Juh§sz, 2018; M§rkus, 2018; Engler & M§rkus, 2016; M§rkus & 

Gyºrgyi, 2016; HegedŤs, 2016; Kozma, 2016; R§bai & T·th, 2016; Forray et 

al., 2015; Kozma & Forray, 2015; Kozma et al., 2015). Our goal is to compare 

the data of the Mak·i District to the national average, and within the district 

to analyse the LeaRn indices of the individual settlements and highlight the 

towns that show prominent values as compared to the national average.  

On the other hand, we analyse the interviews conducted with certain key 

actors of the townôs life, making an attempt to uncover the reasons behind 

the various numerical data peaks. We intend to find out the central persons 

behind the given townôs ambitions, to reveal which NGOs, events and 

initiatives might affect the outstanding performance, and what is beyond the 

statistical data.  
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As a first step of our research we have chosen those settlements in the Mak· 

District which LeaRn results significantly deviate from the national or the 

district average. In our research we firstly launched the study of the village of 

Fºlde§k: we conducted a semi-structured interview with the recently retired 

director of the Fºlde§k community centre. This study analyses the interview: 

our goal is to uncover the most important experiences, phenomena and 

results concerning community and cultural learning. 

 
The Mak· District 

The Mak· District is located in the south of Hungary, in Csongr§d County, 

and includes 15 settlements.1 The statistical data of the Mak· District 

normally fall behind the national and regional as well as the county average. 

This latter result might have been brought about by the outstandingly high 

values from the Szeged District and the city of Szeged itself, but at the same 

time in a comparison with the Csongr§d County Districts the Mak· District is 

generally found in the middle range. The goal of our study is to explore, by 

analysing the data of the LeaRn database and the interviews conducted in 

the villages of the District, to what extent community and cultural learning 

assist in doing away with the development gaps and with catching up. 

 
LeaRn index with regard to the Mak· District 

We wish to analyse community learning in the Mak· District quantitatively, 

too. We also examine all four pillars of the LeaRn index, as well as the 

complex pillar: our goal is to reveal how the averages of the Mak· District 

relate to the national data, and which towns of the District have higher or 

prominently high values in comparison with the District and national 

averages. 

 
1 The data on natural geography, demographics and economics included in this chapter 
reflect the 2015 situation, all of which was downloaded from the TEIR database. Source: 
https://www.teir.hu/helyzet-ter-kep/kivalasztott-
mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,
1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,103
0,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,10
46,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1
074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,
1094,1097,1098&xtertip=J&xterkod=73 Accessed: 2 August 2017. 

https://www.teir.hu/helyzet-ter-kep/kivalasztott-mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,1030,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,1046,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,1094,1097,1098&xtertip=J&xterkod=73
https://www.teir.hu/helyzet-ter-kep/kivalasztott-mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,1030,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,1046,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,1094,1097,1098&xtertip=J&xterkod=73
https://www.teir.hu/helyzet-ter-kep/kivalasztott-mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,1030,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,1046,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,1094,1097,1098&xtertip=J&xterkod=73
https://www.teir.hu/helyzet-ter-kep/kivalasztott-mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,1030,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,1046,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,1094,1097,1098&xtertip=J&xterkod=73
https://www.teir.hu/helyzet-ter-kep/kivalasztott-mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,1030,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,1046,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,1094,1097,1098&xtertip=J&xterkod=73
https://www.teir.hu/helyzet-ter-kep/kivalasztott-mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,1030,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,1046,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,1094,1097,1098&xtertip=J&xterkod=73
https://www.teir.hu/helyzet-ter-kep/kivalasztott-mutatok.html?xteiralk=htk&xids=1001,1002,1003,1004,1005,1006,1007,1008,1009,1010,1011,1012,1013,1014,1015,1016,1017,1018,1023,1024,1025,1026,1027,1028,1029,1030,1031,1032,1033,1034,1035,1036,1037,1038,1039,1040,1041,1042,1043,1044,1045,1046,1047,1048,1049,1050,1055,1056,1057,1058,1059,1060,1061,1062,1071,1072,1073,1074,1075,1076,1077,1078,1083,1084,1085,1086,1087,1088,1089,1090,1091,1092,1093,1094,1097,1098&xtertip=J&xterkod=73
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Table 1: The pillars of the LeaRn index with respect to the Mak· 

District 

  Pillar I Pillar II Pillar III Pillar IV 
Complex 

pillar 

Hungary (n=3152) 53.8 8.84 7.41 36.39 26.61 

 Mak· District average 

(n=15) 
54.08 9.71 5.19 32.68 25.42 

 Ambr·zfalva             52.67 0.00 4.81 29.47 21.74 

 Ap§tfalva               54.89 11.08 3.93 34.67 26.14 

 Csan§dalberti           61. 12 0.00 3.35 35.36 24.96 

 Csan§dpalota            54.77 11.88 5.23 33.92 26.45 

 Fºlde§k                 56.76 23.31 5.68 30.75 29.12 

 Kir§lyhegyes            54.14 11.32 3.77 35.95 26.30 

 Kiszombor               51.63 28.41 6.05 34.60 30.17 

 Kºvegy                  36.20 0.00 3.10 33.64 18.23 

 Magyarcsan§d     54.03 0.00 2.75 32.04 22.20 

 Mak· 66.83 27.16 6.36 30.84 32.80 

 Maroslele               54.93 11.00 4.94 31.92 25.70 

 Nagy®r                  50.81 0.00 7.14 24.97 20.73 

 Nagylak                 56.54 0.00 9.42 30.99 24.24 

 čfºlde§k                49.70 0.00 5.97 39.76 23.86 

 Pitvaros                56.19 21.48 5.32 31.37 28.59 

Source: LeaRn database, 2016. 

 
We examined data from every one of the pillars in all fifteen settlements of 

the Mak· District. In Table 1 we highlighted in blue any positive deviation from 

the national average, and in green all data which showed remarkably high 

positive deviations from national data. 
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In summary, of the settlements of the Mak· District we found the highest 

number of positive index deviations from the national average in the case of 

Fºlde§k, Kiszombor, Mak· and Pitvaros. Of these four, Mak·ôs positive data 

can be explained by the size and population of the town, that is, the District 

seat character, which provides the residents with outstanding learning 

opportunities with respect to the above pillars. The other three settlements, 

however, do not have the seat-based attributes of Mak·, thus in our research 

we set the goal to explore the background of the positive results from these 

towns. As a first step we launched our research in Fºlde§k: our objective was 

to analyse the positive data with the help of the interview conducted with a 

prominent member of the local community and cultural life. 

 
Fºlde§k in the light of the LeaRn index  

Fºlde§k is the third most populated settlement in the Mak· District (2,993 

people), the rate of unemployed before a first job is 21.98%, that of the 

permanently unemployed 30.77% - these data are especially high with 

respect to the Mak· District. In our research we were looking for a resident in 

Fºlde§k who had been a definitive figure in the settlementôs community and 

cultural life for many years. We intended to address a kind of local hero, who 

had been active in shaping the villageôs life in the past decades with their 

outstanding personality and activity. Thus we carried out a semi-structured 

interview with the retired director of the Cultural Centre in summer 2017 in 

the Fºlde§k Community Centre. The goal of making the interview was to 

explore the most significant phenomena in the settlementôs community and 

cultural life, and shed light on the background of the positive pillar data, as 

well as to determine to what extent our interviewee might be regarded as a 

local hero, a major motivator of everyday life in Fºlde§k. The interview was 

conducted in a semi-structured manner: alongside the preliminarily gathered 

questions we left scope for new and relevant subject matters arising during 

the discussion. In the following, our goal is to thematise the most important 

points of the interview, present them in accordance with various subject 

matters, throw light on the background of the opinions, and to draw the 

conclusions. 
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The prominent role of the Cultural Centre; associations in Fºlde§k 

The Fºlde§k Cultural Centre and Library (hereinafter referred to as: Cultural 

Centre) has a central role in Fºlde§k from a community as well as a cultural 

aspect. The institution was established in 1957 to carry out manifold work 

addressing various target groups: according to the interviewee, the major 

target group included the residents of Fºlde§k, they took it upon them to 

address the entire populace from children to the pensioner age group. 

Besides being a venue for programmes, the Cultural Centre also serves as a 

head office to local associations: on the one hand, it provides infrastructural 

background for the associations, on the other hand, it can provide 

professional support in the case of tender biddings (see: Figure 1). 

 

Figure 1: Building of the Fºlde§k Cultural Centre and Library, 2017. 

 
Authorôs photo 

 

Young people are gathered by MOBIL Youth Association, and active adults 

as well as young mothers on maternity leave have an opportunity to do sports 

in the Cultural Centre, where they can take their children as well ï providing 

daycare for children is a serious advantage for local residents with small 

children. Also, active adults can take part in computer courses in the evenings 

after work, which may mitigate the villageôs digital backwardness and 

disadvantaged status. Active adults again are targeted by the Anglersô 

Association, the Mental Hygiene Association, the association of voluntary fire 
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fighters as well as Horizons Cultural Association. The clubs expressly open 

to pensioners include óGrannyôs Stirringô Club and the handicraft club. 

Furthermore, the Zither Band and the Peacock Club are connected to the 

Cultural Centre, too, also addressing the pensionersô age group (see: Figure 

2).  

 

Figure 2: Poster of the MOBIL Associationôs programme on the wall of 

the Cultural Centre, 2017. 

 

Authorôs photo 

 

It is worth mentioning the voluntary fire brigade in connection to the second 

pillar, too: alongside fighting fires and professional tasks the members of the 

association frequently hold educational presentations and demonstrations to 

students in the local school as well as taking part in regular trainings. Probably 

this phenomenon also appears in the background of the prominent second 

pillar. 

The colourful association life characterising Fºlde§k, however, boils down 

basically not to grassroots organisations. In 1995 professionals (Association 

of Community Developers) carried out an assessment of the community in 

the settlement, for the entire populace. On the basis of the analysis they went 

about establishing associations with different thematic, under the guidance of 

the association leaders invited by the Cultural Centre. This is a type of 

community development effort concerning microcommunities that is today 
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present in the form of flagship EU initiatives: something that was commenced 

in Fºlde§k 18 years before. Even though regarding the third pillar the village 

falls somewhat behind the national average, it showed higher index results 

than the District average, which is likely to be due partly to this marked 

presence of associations in the background. 

During the interview the interviewee called our attention to the óarc of 

associationsô lifespansô: the associations are present in the communityôs life 

with varying intensity. They are at full throttle or withdraw into inactivity for 

shorter or longer periods mainly respective of to the membersô age, marital 

status and familial circumstances. The interviewee deemed the current 

general status of associations rather negatively: one reason for this is that 

Fºlde§kôs population is falling, and another is the domination of the digital 

world, and the decreasing of personal connections among the youth. 

 
Music and school  

One of the most important triggers of community and cultural life is the 

Fºlde§k affiliated department of the óPrivate Music School of Mak·ô operative 

in the District seat. The music school provides quality education to pupils from 

primary school upwards in three fields: music education, folk dance and fine 

arts. Lessons are held in the local school, but the Cultural Centre also does 

its share in the life of the music school. At the end of the year they organise 

exhibitions of the studentsô art, and the institution is a venue for different 

presentations and performances, which count as extremely popular 

programmes in the settlement. The interviewee had rather high an opinion of 

the music schoolôs activities and its impact on the children of Fºlde§k (see: 

Figures 3, 4, 5). 
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Figure 3, 4, 5: Exhibition of the works of the art school pupils in the 

Cultural Centre, 2017. 

 
Authorôs photo 
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The music school facilitates catching up, as well: pupils there have special 

opportunities particularly due to study trips and exchange programmes. 

Prominently gifted Fºlde§k pupils may be employed by the Mak· Great 

Orchestra, where they can travel to play in various shows abroad. 

The presence and operation of the music school may, therefore, have an 

effect on the prominence of the second pillar. Also, the educational activity of 

the music school as well as its participation in village life show that art 

education is a serious motivating force in the settlementôs community and 

cultural life. 

 
Sport as a tool of shaping the community  

The villageôs most important priority events are normally connected to sports. 

Besides Fºlde§kôs handball and football education, a highlighted role is 

attributed to orienteering in the communityôs life. Accordingly, one of the most 

important events in the settlement is óRunning into the Pastô, in addition to 

which they also hold marathon races, around which they have organised a 

day festival, too. 

Sports are, therefore, in themselves tools of shaping the community and may 

help with catching up. Programmes connected to the sports events, the great 

number of viewers, including residents of other communities besides 

Fºlde§k, corroborate the community event and provide the locals with newer 

opportunities. 

 
The disadvantaged status and catching up 

Community and cultural learning have a serious role in mitigating the villageôs 

disadvantaged status and promoting catching up. As we have mentioned, the 

presence of the music school is suitable for picking individual gifted students 

and providing them with particularly unique opportunities, as well as for 

mitigating the backward status through organised trips to abroad, along with 

the tender opportunities available to the associations that they regularly 

utilise. 
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In addition, programmes in the Cultural Centre are normally visited by local 

disadvantaged residents, which may greatly facilitate catching up. Our 

interviewee pinpointed the computers with Internet access in the Cultural 

Centre as concrete tools that promote catching up: an easier access to digital 

tools and the Internet may also help fighting the disadvantages. 

 
Summary 

In our study we examined aspects of community and cultural learning in 

connection to the village of Fºlde§k. Besides analysing statistical data we 

also found a local hero during our interviewing process: the resident of 

Fºlde§k who had managed the Cultural Centre for two decades appears in 

the communityôs life not only as the director of the institution, but also as a 

leader of Fºlde§kôs community and cultural life, a motivator of the community 

feeling, communal programmes, generally respected by the locals. (This one 

interview was suitable to present a local hero and review the most important 

component of the townôs community life but it cannot provide a wide, overall 

picture of course.) During the interview it was revealed that the enthusiastic 

and goal-oriented interviewee had launched various community initiatives, 

formally and informally assisted and supported the operation of various 

associations, and also deemed it important to continually develop the 

settlementôs cultural and community life. This person created events and 

programmes that still define Fºlde§kôs culture today and differentiate it from 

other villages in the District. 

In our research we established that different cultural and other associations, 

such as the affiliated department of the Mak· music school, are intimately 

tied to the villageôs community life. They not only serve different community 

events but also work as a kind of engine or elevating force: due to the network 

of relationships among people some disadvantaged residents, who otherwise 

fundamentally would not appear in events, can also take part in cultural and 

community programmes where certain forms of community and cultural 

learning may come into being. 
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In our analysis we have highlighted the tight intertwining of sports and local 

community life, too. Owing to the success of the local orienteering team two 

high-priority events connected to running are present in the village: the 

programs organised in spring and autumn are not only sports events but in a 

broader sense they have become festive occasions, festivals of the whole 

settlement.  

When fighting disadvantages the settlement mainly utilises tender funds, 

alongside the previously mentioned music school and sports achievements. 

Local digital tools and Internet accessible to anyone also facilitate the process 

of catching up. The proximity of the District seat, Mak·, may appear as a 

positive or a negative condition with regard to the disadvantages, 

respectively: on the one hand, it is a force draining away children and active, 

work-capable adults, on the other hand, however, due to the small distance 

several opportunities are provided to Fºlde§k that are not available to other 

settlements in the District. 
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D§vid R§bai 

 

Community learning and social innovation ï the case of 

Hajd¼hadh§z 

 

 

Introduction 

In our present research we have set the aim of analyzing the social innovation 

activity of the Hajd¼hadh§z district in sport. In our study we are looking for 

the extent the most recent social and economic indices and data of the LeaRn 

database (Kozma et al., 2015; Kozma et al., 2016) on the Hajd¼hadh§z 

district are in harmony with our qualitative research conducted in the field. It 

is our choice to map this aspect of the journey, because the area is lagging 

behind the national average on the basis of the Learn-database findings as a 

community learning pillar (Kozma et al., 2016). We were therefore curious 

that the leadership of the district center in Hajd¼hadh§z city views the issues 

of community learning what the region is doing to improve this pillar. 

 
A general introduction of the Hajd¼hadh§z district as defined by 

various indices (social, economic and infrastructural factors) 

The total area of the Hajd¼hadh§z district is 137 km2, its population is 22 322. 

Altogether three settlements belong in the district, namely Bocskaikert (3192 

people, 11 km2), T®gl§s (6406 people, 38 km2) and the district seat, 

Hajd¼hadh§z (12 725 people, 88 km2) (Source: www.teir.hu (see 

Bibliography for more specific data). The Hajd¼hadh§z district, with its 22 238 

people and 137 km2 total area, is of the smallest in the region with respect to 

population and area. Among the closest the Ny²radony districtôs population 

(29 678 people) is most similar to this microregion.  

Examining the districtôs rate of unemployment we may establish that in the 

period 2005-2015 the district reached its peak values between 2007 and 

2012, as unemployment was highest at this time, a calculated 22.49%. By 

2013, however, a significant improvement could be observed as the rate of 

unemployment fell to 14.8% and did not increase significantly until 2015. The 
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proportion of job seekers registered in the Hajd¼hadh§z district was highest 

in the age group of employable people (aged 14.1-16.8) with a percentage of 

14.4%. This means that the rate of unemployment is high in the region, of the 

neighbouring districts only neighbouring Ny²radony had a similar value, where 

the percentage was minimally higher (15.5%) (The most accurate source: 

https://www.ksh.hu/interaktiv/terkepek/mo/munkan.html). 

 
The results of the LI2 data analysis projected onto the Hajd¼hadh§z 

district, compared with the Hungarian average and data from other 

districts  

The analysis of the regionôs statistical indices along LeaRn index pillars is 

deemed important because in our view ódeep boringô which yields intriguingly 

and significantly prominent or low values can only be carried out by analysing 

the statistical records.  

The data of the district and the three settlements have been analysed from 

the aspects of the four pillars (formal learning, non-formal learning, cultural 

learning and community learning) and the complex index:  

 

Table 1: Values of settlements in the Hajd¼hadh§z district according to 

the LeaRn index pillars 

 

Settlement 

Pillar I 

(formal 

learning) 

Pillar II 

(non-

formal 

learning) 

Pillar III 

(cultural 

learning) 

Pillar IV 

(commun

ity 

learning) 

Consolidated 

complex 

index 

Bocskaikert 71.5 1 7.8 33.6 28.5 

T®gl§s 62.3 13.6 13.13 30.6 30.1 

Hajd¼hadh§z 57.9 11.9 4 28.6 25.6 

Average 63.9 8.8 8.3 30.9 28.1 

Source: LeaRnôs database, 2016 

 

 
2 LI=LeaRn index  

https://www.ksh.hu/interaktiv/terkepek/mo/munkan.html
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Table 1 exemplifies the values of the settlements in the Hajd¼hadh§z district 

(N=3) according to the LeaRn index pillars. What is conspicuous is that in the 

case of Pillar II (non-formal learning) Bocskaikert has an extremely low value 

(1) in comparison to the other two settlements in the district. In the case of 

Pillar III (cultural learning) T®gl§s is prominent, and this higher value is 

conducive to the fact that the pillar raised the district above the national 

average. In the case of Pillar IV (community learning) the microregion has a 

value lower than the national average. 

 

Figure 1: Comparison of the Hajd¼hadh§z district to national data on 

the basis of the LeaRn index 

 
Source: LeaRnôs database, 2016 

 
The above figure (Fig. 1) shows LeaRn index data by pillars for the 

Hajd¼hadh§z district compared with the national average. What is clear from 

the data is that the Hajd¼hadh§z district has higher values for Pillar I (formal 

learning), Pillar III (cultural learning) and the complex pillar than the national 

average, thus these data have been marked in red. In the case of Pillar II 
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(non-formal learning) the microregion has identical values, while for Pillar IV 

(community learning) it falls behind the national average. The question that 

arises here is why this individual pillar is behind the Hungarian average. The 

next section of the study undertakes to answer this emerging question; here 

we communicate the results of interviews conducted in a field study.  

 

Figure 2: Comparison of the LeaRn indices of the Hajd¼hadh§z and 

Ny²radony districts 

 
Source: LeaRnôs database, 2016 

 

Figure 2 shows the differences between the Hajd¼hadh§z district (N=3) and 

the neighbouring Ny²radony district (N=7) of nearly identical population, 

looking at the pillars of the LeaRn index. What is highlighted is that the 

Ny²radony district has higher peaks than the Hajd¼hadh§z one in the case of 

Pillar II (non-formal learning) and Pillar IV (community learning), which data 

have been marked in red in the chart. For Pillar II the value of the Ny²radony 

district is almost double of the Hajd¼hadh§z one. The values of both districts 

reach the national average based on the consolidated complex indices, but 

the Hajd¼hadh§z district has minimally higher values than the Ny²radony one.  
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Figure 3: Comparison of the LeaRn indices of the Hajd¼hadh§z and 

Szeghalom districts 

 
Source: LeaRnôs database, 2016 

 

In the next figure (Fig. 3) the values of the Hajd¼hadh§z district are compared 

to those of a microregion which is not situated in Hajd¼-Bihar county, yet it 

has a similar population. We chose this region as a comparison because we 

were curious that the statements of a walk in another county resembled or 

differed from the Hajd¼hadh§z district. 

The Szeghalom district is located in B®k®s county and has altogether 7 

settlements (Bucsa, F¿zesgyarmat, Kert®szsziget, Kºrºslad§ny, Kºrºs¼jfalu, 

Szeghalom and V®sztŖ). As a result of the comparison of statistics, Pillar II 

(non-formal learning) peaks higher in Szeghalom than in Hajd¼hadh§z, which 

has been marked in red in the chart. With regard to the other pillars (I, III and 

IV) the Hajd¼hadh§z district has higher values than the Szeghalom one, 

which is most emphatically true for Pillar I. As for the consolidated indices, 

the values of the Hajd¼hadh§z district are also higher, even though data from 

the Szeghalom microregion barely stays below the national average (26.1).  
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Results of the field study ï expertsô interviews in the district 

The relevance of qualitative research, the interviewees 

As has been evident in the statistics on the districts, the microregion has lower 

values in the sphere of Pillar IV, that is, community learning than the national 

average. Thus it is rather intriguing to ask to what extent this field is intended 

to develop in the district, whether there are initiatives that can contribute to 

improving the values of community learning. This is the so-to-speak ódeep 

boringô part of the research, with which we make an effort to ferret out and 

address the persons and communities who and which have a goal to develop 

the given district and microregion as ólocal heroesô and work to effect positive 

changes.  

During the field study altogether four interviews were conducted from this 

aspect. It might be interesting to learn about the interviewees that one of them 

is the mayor of the municipality of Hajd¼hadh§z, another is the deputy mayor 

of Hajd¼hadh§z, our third interviewee is a member of the board of directors 

of the Debrecen-based B®kessy B®la Fencing Centre, and a fourth 

interviewee is a section manager at the Hajd¼hadh§z Fencing Club.  

 
Sports options in the district, its catchment area, and fencing as a 

possible force behind community development  

Asking our interviewees, we first wondered what sporting possibilities were 

available in the district. They said that the district offered boxing, football, 

basketball, archery, fencing and horseriding as options to the residents. 

We also asked the deputy mayor of Hajd¼hadh§z to what extent they 

emphasised the development of sports opportunities: óIn 2011, when we 

started the reorganisation of the town, with the mayor we also greatly 

emphasised sports, he really represented basketball and I did football. We 

made a majestic effort to involve as many children as possible in the 

enjoyment of physical exercise, and the practice of sports.ô (1st interview) 
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As the interviewees told us, several options for sports are available to the 

residents of the district. Our previous interviewee added that from 2011 they 

emphasised developing options for sports, the main goal of which was indeed 

to make as many children and adults as possible like sports and involve as 

many as possible in one of the many sports clubs in the district.  

The mayor of Hajd¼hadh§z told us that one of the main purposes of 

developing sports opportunities was keeping the youth in the district and 

stopping their outward migration. According to the mayor, if a gifted young 

person finds the opportunity to do sports in the district, they are less likely to 

move out and find their fortune somewhere else. This is why they also 

emphasise the development of juniors in the various sports, which is justified 

by the fact that they have an on-going cooperation with both the Debrecen 

Basketball Academy and the Debrecen Football Academy. The mayor of 

Hajd¼hadh§z let us know that a greater than ever number of children are now 

competing as members of some sports club: óIn contrast to the former 

situation, where the number was close to zero, now there are several 

hundreds of athletes licensed with a sports club, who compete regularly, and 

I should also say they are all around the country, because junior team sports 

as well as individual competitions involve young sportspeople travelling to 

different parts of the country.ô (2nd interview) 

The mayor added that there was hope that the junior bases of different sports 

contained real gems among athletes and gifted: óWe hope that with the many 

kinds of sports the junior teams of today will give forth young players who will 

become international sportspeople.ô (2nd interview) 

As has been shown in an earlier part of the study, in the different statistical 

records for the district, the Hajd¼hadh§z district only falls behind then 

Hungarian average in community learning (Pillar IV). We were wondering 

whether, in the intervieweesô view, doing sports had a community developing 

power in the district, and which dimensions this community generating 

function was most manifested in. According to the intervieweesô unanimous 

opinion, doing sports has a power to generate a community both within the 

sports played in the district and without, among the residents in the 

settlements. The mayor of Hajd¼hadh§z told us that by playing sports young 

people make intimate relationships not only inside the sports clubs but with 
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the residents, creating smaller groups who cooperate with one another and 

assist one another in the towns. This function can be reinforced by the leaders 

of the town mainly by organising municipal events, which the municipality is 

continuously striving to do: óIn individual clubs, small communities are 

generated, and here these groups are not isolated from one another. But 

there are municipal events and common programmes where almost all 

members of the sports clubs appear (é) and these events are venues for 

recruiting and community building, also, awards are given out here, so these 

aspects all come together and are interwoven (é) Clearly we are far from 

these communities having very determining roles in the life of the town, but 

this is related to economics, to the problems involved in the life of non-

governmental organisations.ô (2nd interview) 

We also asked how many people attended these aforementioned town events 

and programmes, how much the residents were inclined to visit these. Our 

interviewees admitted that attendance at sports events was low even though 

subsequent events were announced in several forums (e.g. the sports clubs 

have their own web pages, advertisements are posted on Facebook and 

posters in different busy corners of the town). According to the mayor, people 

have less and less time and fewer and fewer material means to attend and 

actively take part in these programmes: óCurrently the biggest problem I think 

is that all in all the socioeconomic situation does not allow people to afford to 

go to such sports events regularly.ô (2nd interview) 

In the town of Hajd¼hadh§z the newly built fencing hall was occupied and 

inaugurated in September 2015. One of the members of the board of directors 

of the B®kessy B®la Fencing Centre told us in an interview that in 

Hajd¼hadh§z the first phase of the appearance of fencing was launching 

fencing in the school. Later the leadership of the town applied for a serious 

EU tender for rehabilitation, including the establishment of a sports complex, 

the central element of which was the fencing hall constructed and inaugurated 

in Hajd¼hadh§z in 2015. Our interviewee identifies the main problem being 

the use of a club model different from that in Debrecen. This is primarily due 

to the fact that fencing as a sport is suitable for a certain social layer, in 

Debrecen the members of the social elite or the upper middle class, which 

stratum is really narrow in Hajd¼hadh§z. The club management in 
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Hajd¼hadh§z, furthermore, had little experience in the matter, therefore, they 

chose the easiest way to recruit children. This is exactly why a fencing group 

with mostly insolvent members was gathered. This also resulted in the fact 

that due to the social composition of the Hajd¼hadh§z fencing group the 

clubôs reputation is not the best in the town. As our interviewee put it: óThe 

fencing groupôs social composition is, unfortunately, lower, and thus opinions 

are not too good about it. I know that more affluent people from Bocskaikert 

and Hajd¼hadh§z wanted to bring their children to fencing, but when they 

entered the fencing hall, they immediately turned their backs on it, saying their 

children were not suited to the placeéô (3rd interview) 

We also wanted to know to what extent the over one-and-a-half-year-old 

Hajd¼hadh§z Fencing Hall had had a community developing function in the 

district since its foundation. Our interviewee was satisfied to tell us about the 

Olimpici Grand Prix, which is a serious Central European international fencing 

competition and has been housed in Hajd¼hadh§z for two years now. In the 

last competition nearly 600 competitors entered the planche in the town, 

which was a distinct source of pleasure to the organisers. According to our 

interviewee, the fencing hall has had a great role in community building, as 

the locals are proud of the town that can organise such a renowned event. In 

this personôs view, organising and conducting programmes like this is one of 

the most optimal ways to reinforce local patriotism: óIt was great to see the 

local residents feeling proud of this competition being housed by Hadh§z. 

They really did their best in the different accompanying programmes, and it 

was really nice to see and sense it. This is exactly where your earlier question 

feeds back, that is, whether the people feel that this whole thing is theirs: this 

is the kind of programme that is suitable for reinforcing local patriotism.ò (3rd 

interview) 

 

Summary  

Concluding the research we can assert that the Hajd¼hadh§z district falls 

behind the national average in the case of Pillar IV (community learning). The 

same data is found in a comparison with the Ny²radony district, but here we 

also have a lower value for the second pillar (non-formal learning). Comparing 

the microregion with the Szeghalom district we can establish that in relation 
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to the Hajd¼hadh§z district the B®k®s county district has better results 

considering Pillar II (non-formal learning), but in the case of the other pillars 

the Hajd¼hadh§z district excels.  

As a follow-up to the research we might wonder how much of sports is 

learning and how much of it is innovation for the residents of the district. The 

answer may lie in the intersection of the two dimensions in question. It is 

learning, since the communities generated by joint sports activities can learn 

from one another, can be socialised into newer and newer communities, and 

thus they can develop new skills in others. On the other hand, it is also 

innovation, as these new sports can make new communities, and result in the 

generation of innovative thoughts among people living in these settlements.  
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Barbara M§t®-Szab· 

 

The role of sports in community building and developing 

learning in the Hajd¼n§n§s township 

 

 

Introduction 

In our study we examine the significance of cultural and community learning 

in the Hajd¼n§n§s township using quantitative (KSH, 2011; LeaRn, 2016; 

TeIR, 2018) and qualitative methods (interviews). We place utter emphasis 

on the field of sports from the aspect cultural learning in the Hajd¼n§n§s 

township, which we analyse for its role in learning and catching up. Besides 

the most recent data from the central Statistics Office we used data from the 

National Regional and Spatial Development Information System (TeIR), too. 

 
Introduction of the Hajd¼n§n§si township with regard to social 

composition  

In Hajd¼-Bihar county the township of Hajd¼n§n§s is the second smallest 

after the Hajd¼hadh§z microregion regarding both its area and its population. 

The township consists of 6 settlements throughout its 547 km2 area: Foly§s 

(297 people, 54 km2), Gºrbeh§za (2 366 people, 80 km2), Hajd¼n§n§s 

(17 172 people, 260 km2), Polg§r (7 889 people, 97 km2), Tiszagyulah§za 

(724 people, 21 km2) and Đjtikos (870 people, 35 km2). The township of a 

population of nearly 30,000 is included among the subsidised townships as 

per Government Decree No. 290/2014 (XI. 26.), which is to be developed with 

a complex programme. 



LEARNING IN ADULTHOOD 

38 

Figure 1: The townships of Hajd¼- Bihar county and their populations. 

 
Source: teir.hu 

 
The population has been diminishing continually in the last ten years, a great 

percentage of the populace is ageing, and young people move to the county 

seat or the capital, Budapest primarily to find education and job opportunities. 

Between 2004 and 2015 year 2010 was lowest as to the values of natural 

propagation and population decline, which was followed by a continuous 

improvement and the current stagnation. Compared to the county and the 

region the township has much weaker indices, whereas concerning the 

national average it is closing in, if we take into account only the past years. 

Between 2004-2014 the townshipôs population fell by approximately 1000 

people (Teir, 2018), which trend must have continued in the past 2 years. The 

number of people of a work-capable age with a permanent residence (18-59 

years of age) is continually diminishing.  
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The economic recession effected vast problems in the township as well, thus 

data peak between 2009-2011. From 2007 the rate of unemployment 

increased steadily, which was restored to the 2006-2007 values only in 2013. 

Compared to the national situation, and including the most recent 2015 data 

as well, the rate of unemployment is still high. The same can be established 

when comparing the data to county and regional values. Taking the data of 

the 2011 census as a basis, the composition of the population of Hajd¼n§n§s 

township includes rather few romany residents, whose population is 

conspicuously low even compared to the other countiesô townships, barely 

2%.  

 
The LeaRn index with respect to the Hajd¼n§n§s township 

In the second section of the study we look at the indices mapping the 

Hungarian learning regions, generated on the basis of the Canadian analysis 

of life-long learning and the German learning atlas, in relation to the 

Hajd¼n§n§s township (Teperics et al, 2016).  

In the case of Pillar I, the basic skills involved in PISA studies (reading 

comprehension, problem solving, mathematical and natural scientific skills) 

and the trainings and qualifications of adults are highlighted. In the case of 

Pillar I (formal learning) values, in the township the proportion of people older 

than age 10 without even one completed year of school studies is low, but in 

contrast to this, the average of people with at least primary school 

qualifications or secondary school matura exams is not too high. Pillar II 

shows the results of informal learning and adult education. The LeaRn 

research statistical team was forced to effectuate the greatest substitutions 

in the cases of Pillar III and IV with regard to the Canadian and German 

indices. Pillar III holds the indicators of cultural learning. Institutions of cultural 

education, media and sports show important results in the examined 

township. The final pillar, Pillar IV investigates community learning, namely 

non-governmental organisations, religious activity and minority local 

governments.  
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Table 1 carries data for the pillars and complex pillar of the settlements in the 

township. 6 settlements belong in the Hajd¼n§n§s township under survey. In 

order to get a clearer picture, we have included the national values in our 

table. 

 

Table 1: Data of the complex index in the Hajd¼n§n§s township 

 Pillar I Pillar II Pillar III Pillar IV Complex 

pillar 

Foly§s 61.02 
 

0.0 3.65 28.04 23.17 

Gºrbeh§za 55.44 10.89 6.19 31.30 25.95 

Hajd¼n§n§s 56.26 23.12 6.71 29.15 28.81 

Polg§r 61. 28 13.97 7.10 32.50 28.71 

Đjtikos 51.28 9.56 4.06 30.40 23.82 

Tiszagyulah§za 52.35 0.0 1.08 33.70 21.78 

Hungary 53.8 8.84 7.41 36.39 26.61 

Source: LeaRn database, 2016 

 
In Pillar I we may see that Hajd¼n§n§s, which counts as the centre of the 

township, is not among the first in the rank of 6 settlements, but it is still above 

the national average. For Pillar II we have no data for 2 settlements. The 

results of the other 4 settlements strongly indicate the role of informal learning 

in the microregion. Looking at cultural learning, the national average is only 

approximated by Polg§r, but here the townshipôs settlements stay behind the 

average, similarly to Pillar IV. In comparison, the national average of the 

complex index is superseded by Hajd¼n§n§s and Polg§r. 
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Analysing the interviews  

In community learning, we analysed the nature of sporting life in the township 

and the role of sports in community building. From preliminary data collection 

we gathered that the most sports could be pursued in the township seat. In 

Hajd¼n§n§s sports infrastructure has changed a lot in the past 20 years, 

associations have been established, professionals have been invited to the 

town. Prominent sports include football, handball, swimming, karate, kendo, 

kayak and canoe, wrestling and athletics. In our study we wish to highlight 

two sports which have become determining factors in the townôs life, 

mobilising several hundreds of children day by day, and the results are 

excellent and outstanding in the national roster, too. From the interviews with 

professionals and association leaders in the handball and kayak-canoe clubs 

it is clear that sporting life and community learning are definitive in the life of 

the town and the township. On the one hand, the municipality and 

entrepreneurs prominently support the two sports, moreover, the 

associations receive material support from the government as they deal with 

nationally subsidised, spectacular sports.  

Observing the opportunities, the financial background can be deemed stable, 

everyone makes an effort to support junior team development, so that as 

many children as possible can compete and get acquainted with the two 

sports. Infrastructurally the town sports hall and school gymnasiums are 

available to the menôs and womenôs handball clubs. Currently the 

neighbouring settlements have opened to renting out their infrastructural 

facilities.  

During the interviews I have received the information that the 5 halls of the 

town are too small for both clubs, since handball players range from 5 years 

of age to adults in the town, and their trainings and competitions can only be 

held by making serious arrangements. The communityôs attitude, parentsô 

and educational institutionsô support, is an extremely important element of 

competing. It is evident that family background and support mean a lot, 

especially for juniors. According to the unanimous opinion of the trainers, 

regular trainings weekend matches, tournaments and mini championships 

systemise the life of the sporting children. Studies and daily preparation for 

school are greatly assisted by this kind of system in the childrenôs life.  



LEARNING IN ADULTHOOD 

42 

The majority of the players excel in their studies and in school competitions, 

which the parents are proud of, too. In many cases mental and spiritual 

support from the parents is low if the children have no appropriate equipment 

for sports. Luckily in the menôs and womenôs clubs it is taken care of, as the 

leaders of the associations provide everyone with uniform trainers, jerseys, 

bags and protective equipment, moreover, at the weekend they provide 

meals for the teams, both the children and the adults. During the interviews 

our respondents all highlighted these factors, since, as they put it: óOnly in 

this way, with such an attitude and commitment, can you educate the 

sportspeople of the future, mature adults who will be able to prove themselves 

in different areas as well, were they not to choose professional sport.ô (1st 

interview) 

In many cases the townshipôs holding power arose, since there are primary 

and secondary institutions in the town and the neighbouring settlements, but 

after their matura exams most of the adult players leave the association to 

conduct their further studies elsewhere. On the one hand, job opportunities 

are really limited in the township, but on the other, becoming sportspeople for 

a living is also one reason why 5-10% of children finish their grammar school 

studies elsewhere.  

óWe have raised the attention of several academies in the past years with our 

results in replacement and junior teams. In junior league in the last 5 years 

we have been among the best 8 nationwide up to 14 years of age in both boy 

and girl teams. The best players are also regularly offered contracts and in 

many cases the children together with their parents decide to trade clubs, 

since what resolves the matter is what is best for the children.ô (1st interview) 

A serious role of training professionals and developing adult replacement is 

allotted to those adult players that choose Hajd¼n§n§s. In the past period 

they have launched a campaign to popularise the sport, owing to which 

programmes and trainings have been commenced in several towns of the 

township.  

In the light of the interviews development goals include the improvement of 

infrastructure as an increasingly inevitable task, along with the maintenance 

of local youth which is a high priority task for the leadership of the municipality. 
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As a curiosity, kayak and canoe appeared in the township in the past 5 years. 

Two former junior national team members, currently trainers, brought the idea 

to the municipality and the primary schools to find support for the sport in 

Hajd¼n§n§s. All of the authorities said yes, but the question remained what 

infrastructure and more importantly what waters would be available for the 

sport and where they could train. The municipality marked a section of the 

Eastern Main Canal and the rowing pond of the Hajd¼n§n§s Spa for the 

purpose. None of these are as perfect facilities as, say, the Tisza in Szeged 

or Tisza¼jv§ros. The children and parents were soon intrigued by the new 

opportunity and within two years an association started kayaking with 

approximately a 100 sportspeople. A boat house was built, after the rented 

boats they purchased the first kayaks and the children started going to 

competitions. At the beginning many people would not think that after 2-3 

years several children would become champions in their own age group and 

their own region, even be admitted to the national team in their age group. In 

the case of this sport, after the interviews we more strongly felt that one good 

idea with an appropriate community spirit can create a successful sport and 

a new opportunity for the community. 

óKayak is a great opportunity not only for the children; we have older 

competitors as well, so in our association, besides all their support and help, 

the parents can train and do sports together with their children.ô (2nd interview) 

In the interview with the director of the association, we were surprised to see 

to what extent generations were involved in supporting the sport. In addition 

to the parents, the grandparents, too, invest a lot of effort in the community 

and in community learning. óOn Sunday mornings we have a running training, 

where children bring their parents, and sometimes also the grandparents, so 

before Sunday lunch they run 4-8 kilometres outside the town.ô (3rd interview) 

Inter-generational learning and childrenôs development are greatly assisted 

by the parentsô attitude and support, oftentimes by financial investment, as 

parents also help with the childrenôs transport and competing, even in the 

case of children other than their own. Furthermore, to the trainersô joy, they 

organise barbecues, family days and optional programmes at home 

competitions. Similarly to the case of han dball, here, too, a big role is allotted 

to appropriate planning with time and childrenôs success at school: óthese two 
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things can only exist jointlyô, as one of the kayak trainers asserted during the 

interviews. (2nd interview) 

In addition to community cooperation and community learning, the 

association focuses on education and experiences, too. After the London 

Olympics several Olympians and champions visited the managers of the club 

and the children. There were several presentations and demonstrations to 

children and parents alike, which further reinforced the connection between 

the sport and the competitors. Along with learning from experience it was 

interesting to observe when taking the interviews that the examples of local 

collaboration astonished the Kayak and Canoe Association and the 

outstanding professional sportspeople, and motivated them to provide 

support. Several boats and paddles have been purchased thanks to the 

support and donations of these circles, and this is how the association has 

been able to grow and nearly 100 children could learn about the sport as well 

as swimming, which is a basis of the sport, because children have to learn to 

swim before they are involved with this sport more seriously.  

In the case of handball and kayak it became clear that by involving the parents 

sports can become a key actor in community development and community 

learning. This ólocal heroô and the appropriate financial support and 

investment can change the lives of a lot of families and primarily the children, 

and can initiate new processes within the community that are conducive to 

learning. 

 
Summary 

In our case study we undertook to investigate the LeaRn indices in the 

Hajd¼n§n§s township, to analyse and map the role of sport in cultural 

learning. In the first section of our work we made an attempt to briefly describe 

the characteristics of the township. In the first phase of the research alongside 

a brief statistical summary we checked out the indices generated in the 

LeaRn ï Learning Regions in Hungary research with respect to the 

microregion. Then we conducted interviews with trainers, association 

managers, players in relation to two distinct and prominent sports. The results 

showed what is necessary for making a community and how sports can 
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contribute to the development of a community and, via learning, to the 

childrenôs and parentsô physical and mental as well as spiritual development.  

The case points to the role of sport in learning and community building. 

Moreover, long-term population retention is also seen as a goal and desired 

effect. In the field of cultural learning (broadly understood), the field of sport, 

community learning typically appears in good practice. An important condition 

for the operation of the practice is the continuous and good co-operation of 

the actors, and its development and maintenance is also a learning process. 

Results of case: good infrastructure background, a large number of athletes 

young. Crowd and race sports results. Unique kayak canoeing in the area. 

From the experience of interviews with professionals working in sports and 

association leaders, it has become apparent how much sport and community 

learning can be decisive in the life of a city and district. Learning and 

preparing for everyday school trials are greatly helped by sport, and children 

have a system of life over the years. The vast majority of athletes in learning 

and study competitions achieve excellent results, which parents can be proud 

of. 

Sustainability of good practice. Among development goals, interviews have 

highlighted the need to improve infrastructure, and keeping young people in 

place is also an important goal for city management. On the one hand, the 

city leaders, the entrepreneurs support the 2 sports as a priority, and even as 

sport-sponsored sports in the country, the associations receive serious 

subsidies as long as the conditions exist, the good practice can be sustained. 

The transferability of practice depends on many factors. Dedicated sports 

professionals, support for decision-makers in the settlement, infrastructure for 

the sport are necessary. Collaborative educational institutions. People 

interested in a particular sport. 
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Dorina Anna T·th 

 

CHEC as an opportunity for breaking out ï the case of 

S§toralja¼jhely 

 

 

Introduction 

A community higher education centre (hereinafter referred to as: CHEC), 

according to both the higher education strategy and the Hungarian law on 

higher education, is destined to attract disadvantaged persons living in a 

given region to higher education ï as well as to improve the competitive edge 

of disadvantaged, break-off regions (Fokozatv§lt§s a felsŖoktat§sban 2014). 

This can create an opportunity to take part in higher education and can lay 

the foundations of the participantsô óplace and roleô in the labour market. In 

Hungary rural institutions of higher education (such as CHEC) take an 

important role in backwards regions: they attract students, tutors and 

researchers to the microregion (Hrubos, 2011). Tutors and lecturers generate 

knowledge, which via the graduates is directly transferred to the economy ï 

in the case of the CHEC the specialised nature of the trainings presumably 

ensures that the local economy and labour market (companies, local 

interests) shape the training profile, and óstudentsô knowledgeô. To sum it up: 

a CHEC is a new type of institution which targets the increase of the regionôs 

compatibility, by attuning the trainings to the demands of the local labour 

market. CHEC is in contractual relationship with one of the higher education 

institutions, and this agent university can launch accredited training courses 

in CHEC. For some trainings (e.g. engineering) the practice venues are 

supplied by certain third parties (companies, organisations, etc.).  
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The social and economic background of the S§toralja¼jhely district 

The S§toralja¼jhely district is located in northeastern Hungary, directly next 

to the Slovakian border. 21 settlements belong to the district, including two 

towns: S§toralja¼jhely and P§lh§za. The population of the district is 

decreasing continually and at a drastic rate. Live births do not exceed the 

number of deaths, so natural proliferation/depopulation has developed a 

negative trend in the district. The number of people migrating into the district 

does not exceed the number of people moving out, thus the migration 

difference is negative (HCSO). These tendencies forecast the ageing and 

final depopulation of the district. The process is catalysed by the districtôs 

border situation: the Slovakian border functions as a barrage.  

The S§toralja¼jhely district has a rate of unemployment higher than the 

Hungarian average. Due to this the Municipality of S§toralja¼jhely handles 

the occupation of young job-seekers  as a high priority task and in 2012 

launched its program called óYoung Đjhelyô, which serves the employment of 

young graduates in the S§toralja¼jhely labor market in any profession or field. 

 
S§toralja¼jhely as reflected in the statistical data 

In the framework of the Learning Regions in Hungary (LeaRn)3 project 

supported by OTKA (K-101867) we undertook to map the S§toralja¼jhely 

district. The experiences gathered in our field study assisted us in interpreting 

the statistical data, in explaining how the district generates higher numbers in 

community and cultural learning when it lags behind the national average in 

the fields of formal and non-formal learning (see R§bai & T·th, 2016). In this 

study the focus is on the solutions of the Municipality of S§toralja¼jhely for 

reinforcing formal and non-formal learning. 

Table 1 shows the school qualifications of the districtôs people as per 

institutional, formal learning (Pillar I) indices. In the case of Pillar I (too) we 

have data from all of the settlements of the district (21). The table has a 

minimum value of 0, a maximum value of 100, which gives us the scale for 

the districtôs results. According to this, the settlement(s) with the worst index 

got a value of 0, those with the highest a value of 100. Table 1 clearly shows 

 
3 For more detail see: Kozma, T. (ed.) (2016) 
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that the general level of education is low in the district, and the number of 

people under the age of 10 without any completed school years is high. The 

number of graduates is below all of the other settlements in Hungary, and the 

district is characterized by the outward migration of young intelligentsia. 

Owing to the districtôs situation the residents face several problems, including 

the fact that the regional centre (Miskolc) is located 70 kilometres from 

settlements in the district. 

 
Table 1: Pillar I (S§toralja¼jhely district, N=21) 

 Average 

Proportion of people without any completed years of school out 

of a population of people over 10 (%) 

69.28 

Proportion of people with at least completed primary school 

studies out of a population of people over 15 (%) 

82.10 

Proportion of people with at least secondary school 

qualifications out of a population of people over 18 (%) 

28.47 

Proportion of graduates out of a population of people over 25 

(%) 

10.87 

Time travelled to reach central settlements (microregional, 

county and regional seats) (min) 

35.17 

Source: LeaRn database, 2016 

 
Table 2 shows the data of participation in adult education and non-formal 

learning (Pillar II) in the district. It needs emphasizing that there are 

settlements of the 21 where over half of the population participated in 

subsidized adult education, and a quarter of the population in non-subsidized 

adult education, but the district is still behind the national average. No more 

than 54% of people enrolled in adult education trainings completed the 

trainings, which is extremely low with respect to the national overview. The 

district is characterized by a presence of adult education institutions serving 

as venues for the trainings, on average 1200 residents can utilize one 

institution. The number of accredited adult education programs on offer is not 

so high. 
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Table 2: Pillar II (S§toralja¼jhely district, N=21) 

 Average 

Proportion of people enrolled in/completing adult education 

courses. 

12.63 

Proportion of people participating in non-subsidised adult 

education courses. 

1.18 

Proportion of people completing adult education courses out of 

the total population. 

1.30 

Number of registered adult education institutions for 1000 

residents 

1.99 

Number of accredited adult education programs for 1000 

residents 

0.08 

Source: LeaRn database, 2016 

 

Table 3 shows institutions of public education, data interpreted in our study 

as cultural learning (Pillar III). The S§toralja¼jhely district consists of 2 towns 

and 19 villages. The most populated amongst these is S§toralja¼jhely: less 

than 16,000 people inhabit the town. Even though P§lh§za is also a 

settlement of municipal rank, the population of the town was only 1,061 at the 

2011 census, with which it was the least populated and youngest town in 

Hungary in 2011. This difference shows that the presence of small villages 

(characteristic of the Hegykºz region) has a great impact on the districtôs data. 

The population of the district is rather diffuse due to the 16,000-strong town 

and the small villages. Local media ï TV, radio, the press ï are not present 

in all of the settlements.  

In the district the number of cultural education institutions greatly differs from 

the number of cultural institutions. Comparing the rate of participation in 

cultural events with the number of cultural institutions we may establish that 

even though there are a lot of cultural institutions in the district, participation 

in cultural programmes greatly falls behind this. 
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Table 3: Pillar III (S§toralja¼jhely district, N=21) 

 Average 

Population (people) 1158 

Local media (TV, radio, printed press) for 1000 residents 0.12 

Number of institutions of cultural education for 1000 person 3.75 

Proportion of homes with Internet access (%) 33.65 

Rate of participation in cultural events 0.28 

Source: LeaRn database, 2016 

 

In Table 4 we may see the data of indices for community cultural and social 

activity, along which we created the concept of community learning (Pillar IV). 

The number of non-governmental organisations for 1000 residents is low, as 

is the rate of regular participation in forms of culture. Minority local 

governments are available for every 4000th resident. This is possible 

because the S§toralja¼jhely district there are Schwab and Rusyn settlements, 

too, with their own ethnic local governments.  

 

Table 4: Pillar IV (S§toralja¼jhely district, N=21) 

 Average 

Proportion of NGOs for 1000 residents 5.65 

Voting in parliamentary elections (% of the population) 57.02 

Religious activity (number of believers for 1000 residents) 58.27 

Minority local governments for 1000 residents 0.25 

Migration balance (2001-2011) 56.94 

Source: LeaRn database, 2016 

 

The districtôs data was compared to the national averages, too (see Fig. 1). 

For each pillar we have presented averages. The data clearly show that the 

district falls significantly behind the national average in the fields of formal 

learning (Pillar I) and non-formal learning (Pillar II), while in the case of 

cultural learning (Pillar III) and community learning (Pillar IV) it exceeds the 

national average. In summary the district is below the national average (see 

Fig. 1: Learn index). 




























































































































































